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1. Introduction
A lot has been said and written about language teachers functioning
as reflective practitioners. It is not strongly emphasized, however, that
reflective procedures, by their very nature, are undoubtedly integral
to teachers’ creative approach to the teaching process itself. Creative
individuals are perceived to be field independent and reflective rather than
impulsive (cf. N ę c k a 2001: 125). Language teachers who work on their
creativity will then be able to perceive the characteristic features of the
teaching process performed by themselves or other teachers and to change
or improve its quality if necessary.
The creative work of reflective practitioners must also be seen in
terms of looking for optimal solutions. Individual learners and groups of
learners exhibit specific features and it is their teacher’s task to establish
the combination of unique procedures that will appear most suitable for
particular cases. Thus it seems obvious that looking for the best forms of
teaching for each group of learners is the teacher’s creative work, a task
that is never completed.
In addition, these patterns of unique, optimal solutions must agree with
individual teaching styles. The concept of teaching style and the process
of its creative development has been a matter for separate discussion (cf.
Wy s o c k a 2003: 29—42, see also Wajd a 2009: 71—80).
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The specific character of reflective foreign language teachers’ creativity
requires therefore special attention. The aim of this chapter is to show
practical ways to develop it, as well as to suggest moments when the
application of particular creative procedures could be most successful.
Taking into consideration the whole process of teacher education,
including students’ teaching practice, a three-level model of creative
teaching development is offered here. It starts with diary writing which
begins the whole process, preferably as early as during the period of
student teaching practice. It is postulated that the first and easiest stage
of the whole cycle, i.e. level one, has to be introduced as early as possible.
The time of school practice seems to be most suitable for this purpose.
The second step, designed for in-service teachers, includes participant
observations, during which the teachers will have to employ their creative
thinking while observing and modifying their students’ reactions to
the teaching procedures applied. The final level requires the teachers’
most sophisticated abilities in respect of self-observations. The teachers’
creativity will be directed here to the introduction of changes in their
own behaviour, thus contributing to the development of their individual
teaching styles. All the three levels of this model will be presented and
discussed in detail below.

2. Diary writing and teachers’ creativity
Diaries, not journals, have been chosen for level one of this model, since
this is the tool the use of which best develops creativity in student teachers
and novice teachers. It is assumed here, after Wa l l ace (1998: 62) that
diaries are essentially private documents and there are essentially no
<rules> about how to keep a diary. Since the diary is private, diarywriters can confide to it whatever thoughts or feelings occur to them. It
is therefore especially suitable for exploring affective data […]. Journals
have many of the attributes of diaries, but the main difference is that they
have been written to be read as public documents.

It is quite obvious, then, that only private notes, which take the form of
a diary, can guarantee the author the feeling of safety and freedom of
expression. This freedom is of particular importance here, since these
diaries are recommended to be kept by student teachers. According to
Ku l i ń s k a (2009: 50):
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the first stage of the school practice is the observation of lessons run by
other teachers. Due to these observations the student teacher may see how
teachers organize their lessons, how they deal with their learners, how
they motivate them to work, what their reactions in difficult situations
are, and so on. So, the student teacher has the possibility to see what he/
she had heard about during FL methodology lectures.1

It is in school practice, that for the first time in their lives student
teachers are confronted with school as an institution and with real school
teaching.2 At the same time, it is the first and most crucial moment to
encourage them to start developing their creative abilities by keeping
special private diaries. This moment should not be missed.
The basic principle of diary writing here is that their authors are
expected to formulate their own suggestions concerning the teachinglearning process. These diaries would have to be written preferably over
the whole period of student teaching practice and they could be prepared
according to the following scheme (Table 1).
Table 1. Level one. The scheme of diary writing
About the lesson

Description of teaching procedures applied

Suggested changes/improvements

The first column must contain general information about the lesson that
is being visited by the author of the diary, so that she/he knows what to
refer to later. The necessary data would then include: the topic of the lesson,
information about the learners, i.e. their age and level, language material
taught, and all the other information about the lesson that the diary author
considers essential. The second column is devoted to the description (not
evaluation) of the teaching procedures selected earlier by the author of the
diary to be the object of his/her particular attention. The third column is
most important for the development of student teacher creativity. There,
the student teachers are expected to place their own ideas and suggestions
concerning the procedures that could be applied, different from the ones
that they had seen. More critical individuals could even suggest the
solutions which they would consider more successful in the given situation.
Thus, the description of what the diary writer has seen will be completed
1
All the translations from Polish sources have been done by the author of the present
paper.
2
Here, during their school practice, students are officially guided by their mentors.
I do not take into consideration cases when students-undergraduates start working at
schools prior to obtaining their diplomas.

10 Action…
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with his/her ideas about possible changes for better. The diary is seen
here as ‘an instrument for verbalizing and structuring teacher’s thoughts,
which allows for a more conscious exploration of one’s own thinking about
teaching and learning processes’ (cf. Ga br y ś-B a rk e r 2009: 421).
The student teachers will be able to classify their diary tables from
different points of view (e.g. types of lessons, or kinds of their suggestions)
and they will have the opportunity to see how their ideas function in
practice later, when they start to work as fully educated in-service teachers.
The procedure described here must start as early as possible, that is, during
the period of teacher education. It is the first opportunity for student
teachers to develop their creative thinking. It is also the first stimulus that
forms the grounds on which the habit of such thinking may be established
in the future teaching practice of diary authors.

3. Observations and teachers’ creativity
Observations are included in the second and third level of the model
presented here. They entail more advanced and challenging types of
activities developing FL teachers’ creativity within the frame of the present
model. Keeping a diary, which is a procedure recommended for level one
(see Section 2), may be also considered an initial component of FL teachers’
professional competence development, which, according to Po t o c k a
(2009: 61) starts during the period of student teaching practice. Moreover,
diary writing forms a good background for teachers’ further work on their
creativity which will be carried out by means of participant observations
and self-observations designed respectively for the second and third level
of the model described here.
These two ways of carrying out observations will require the acquisition
of unique abilities by particular individuals. Therefore the teachers will
have to be equipped with special knowledge and skills before they begin
their observations. Procedures that should be undertaken for this purpose
will be described and discussed below.

3.1. Background knowledge and skills
The first problem to be solved by the teachers who have decided to work
on their creativity by means of observations is connected with the need to
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collect basic knowledge about themselves, on the basis of which they would
go on to the second level of the model presented here. This problem can
be approached by the teachers in practice by their attempting to supply
answers to the questions in respect of the characteristic features of their
teaching styles. Examples of such questions are supplied below:
•• What were the teacher’s beliefs with which they started teaching?
•• How did these beliefs change?
•• What is the teachers’ experience in planning language courses?
•• What are the ways in which teachers prepare particular types of FL
lessons?
•• What are teachers’ assumptions prior to particular lessons?
•• What are the teachers’ roles in which they feel best?
•• What are the teachers’ roles in which they feel worst?
•• What are the characteristic ways of teachers’ introducing, practicing and
testing language material?
•• What is the teachers’ experience in constructing and evaluating language
tests?
•• What are the things about which the teachers feel (un)successful?
•• What are the reasons of these feelings?
The answers to these questions do not cover all possible problems but
they may serve as stimuli for particular individuals who will be able to add
more details to their own characteristics, which will also contribute to the
development of their creativity. Only equipped with the necessary knowledge
about themselves can teachers start the conscious process of preparation
for participant observation and self-observation. Their purposes determine
the type of observation that is recommended here, i.e. event sampling (cf.
K om or ow s k a 2002: 16). The observers must then first of all carefully
select the fragment of the lesson which will be the object of their interest.
The next ability that the teachers who are going to work within the frames
of our creativity developing model will have to acquire is one of constructing
and filling the observation sheet, i.e. the document in which the course of
the observation is going to be registered. Each participant observation and
each self-observation will be of unique character: planned, organized and
registered only by one teacher — its author. Therefore it is recommended
that particular teachers should be able to construct their observation sheets
by themselves, taking into consideration the aim of the activities they are
going to undertake. According to K omor ow s k a (2007: 255):
Each time the teacher must control the value of teaching strategies and
techniques that they have read about or worked out themselves. They
must realize what the advantages and disadvantages of their application
are as well as what future consequences are going to be like.
10*

148

Maria Wysocka

These are also the reasons why FL teachers’ creative abilities must be taken
care of. In order to make the process of their development successful, it
must be teacher-friendly. The model presented here assumes maximum
flexibility. While it is only the first level that must last as long as the
teaching practice of the students, who work under the supervision of
their mentors, the teachers are free to work within the two other levels,
establishing themselves the time devoted to participant observation and
self-observation. They also decide when to move from the second level to
the third. When the teachers feel that they have gained enough experience
they can also combine the two types of observations.
Teachers’ activities that belong to any observation practice usually
consist of two main parts: pilot observations and proper observations.
Pilot observations run according to the scheme worked out for the whole
procedure, with the intention of finding its faults and correcting them.
Here, pilot observations are also devoted to the development of observation
skills specific for teacher creativity development and this is the reason why
they are considered an obligatory element in the whole project. The skills
characteristic for participant observations and self-observations will be
presented and described in the following sections.
The creativity development model presented here is also teacherfriendly because of the fact that the teachers themselves will be expected
to choose the moment when they feel they are ready to finish one activity
and begin another. In other words, they will have to estimate the level of
their observation skills, acquired during pilot observations. They will also
decide about the number of the latter, remembering that these skills must
be honed before they start the observations proper.
This model provides the teachers with the greatest possible freedom.
In this way optimal conditions for the development of their individual
creativity are established.

4. Participant observations
In the course of participant observation no ‘foreign bodies’ are present
in the classroom. The teachers observe and register the behaviours and
reactions of their learners, looking for the procedures that they might
call optimal. Based on the knowledge of their own teaching (see Section
3.1.), the teachers must first choose the event or events that they want to
concentrate on and carefully prepare the scheme of their own activities,
also trying to predict the learners’ needs. The observation sheet suggested
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for this type of the observation could be arranged in the following form
(Table 2):
Table 2. Level two. Scheme for an observation sheet
Course of the lesson

Event description

Suggested changes

Verification

The first and most important observation skill that must be developed
here is the observer’s ability to fill the first two columns of their sheet which
constitute the presentation of the lesson itself and the most detailed and
precise description of the observed event. The third column is devoted to
reflection-on-action and reflection-for-action (cf. Ga br y ś-B a rke r 2009: 420),
i.e. the presentation of new ideas that occurred to the observer. These ideas
could be verified in later teaching practice and commented upon in column
four. Teachers’ creative reflections may be completed later, but the event that
formed the grounds for their development must be described immediately, so
that no detail of student behaviour is forgotten by the observer. The events that
are selected for participant observation must therefore be skillfully described
by the latter during the lessons designed for pilot observations. Besides, it
is to be emphasized that event descriptions are not equal to reflection-inaction. At the beginning these descriptions may be difficult to complete for
inexperienced teachers; therefore the whole process needs a lot of earlier
practice (cf. D ay 2004: 53). The teachers will have to develop the ability to
organize their lessons in such a way that the events they had selected for their
participant observations receive the necessary attention, are described in
details, and, at the same time the lessons will not lose their natural character.
Event descriptions will certainly be coherent and cohesive when their authors
have developed the skill of precise note taking. This ability remains crucial
for the whole procedure and it has to be acquired by participant observers
during pilot observations (cf. R ic h a r d s 2003: 119—144).
Since the observers’ attention is in this case concentrated on students,
their work devoted to preparatory procedures may be facilitated by the
answers to the initial questions determining teacher-student relations,
examples of which are as follows:
•• What is the teachers’ knowledge about how students learn?
•• How do teachers organize students’ work in the classroom?
•• How far is the record of classroom events different from the teachers’
plans and expectations?
•• What is the characteristic tempo of the average lesson (rather slow — the
students may be bored; rather quick — the students may not follow the
teacher)?
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•• What is the teachers’ attitude to capable and poor learners?
•• What is the teachers’ knowledge about student needs and expectations?
•• What are the teachers’ characteristic reactions to student errors?
•• What is the type of homework considered best for particular types of
lessons?
•• What are the ways of checking it?
•• What are the teachers’ feelings and opinions about the relations with the
students that they have established?
The teachers’ background knowledge concerning their individual
styles, the information about the learners as well as an adequate
number of pilot observations will certainly form the grounds on which
the strategies of participant observations optimal for the creativity
development model described here could be established by particular
teachers.

5.

Self-observations

Self-observations belong to the third, most advanced stage of teachers’
professional development, where creative behaviour is the crucial factor
determining its nature. Unlike the participant observations, in which the
reactions of the students are most important, here, particular individuals
are expected to observe themselves as teachers. They have to realize that
they shape the quality of the teaching-learning process in which they
participate. In the course of these observations they are expected to register
and analyse the teaching procedures that they had designed earlier and
put to practice. This implies the specific observation skill that the selfobservers have had to acquire. The shift of teachers’ attention from students
to themselves is the greatest problem that they have to cope with.3 Selfobservations also require a different observation sheet, the basic pattern of
which is as follows (Table 3):
3
This statement is formed on the basis of the author’s experience gained during the
two FL teaching methodology seminars. Their members, the extra-mural students, and
at the same time teachers of English were performing self-observations. The ability of
concentrating on teaching procedures that they had applied and expressing comments
about them was most difficult and time consuming for them to develop. Several lessons
had passed before they could get used to the fact that during self-observations they become
the centre of the teaching-learning process and they are the most important persons for
themselves.
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Table 3. Level three. Scheme of an observation sheet
Plans

Implementations

Teachers’ comments

Modification

The first column is devoted to the description of teaching procedures
designed for the event selected to remain at the centre of the observer’s
attention and could be filled in prior to the lesson. Also lesson modifications
(column four) introduced by the teachers on the basis of creative analyses
of their former teaching may be registered, described and verified later.
Columns two and three are most important for the observer. The events
that underwent self-observation must be described (column 2) and
supplied detailed comments (column 3) during the lesson or immediately
afterwards. These comments are of the utmost importance here, since
they include evaluations of teaching procedures that the teachers had
applied, i.e. opinions about their successes and/or failures, as well as the
description of the aspects of their teaching that, they decided, require
creative changes.
It follows that pilot observations will then have to be devoted to teachers’
learning to express in the form of precisely made notes what they think
about their own teaching. In addition, their observation sheets, including
first of all the observations proper, might then form the specific teaching
portfolios (cf. R ic h a r d s and Fa r r e l l 2005: 103—108) that will certainly
contribute to further creative thinking as well as to the development of
particular teaching styles.

6. Final remarks
Language teachers who decide to work on their professional creativity
must realize, however, that the key to their ultimate success depends on
their earlier conscious preparation of particular activities and equally
conscious application of any innovations that they decide to introduce later
in the course of their teaching practice. This statement may be supported
by the opinions of other authors, e.g. G a br y ś-B a rk e r (2007: 430), who
points out that
[…] the key concepts in [teacher] education these days are: awareness
of oneself, self-direction and autonomy, and, at the affective level,
enthusiasm and creativity deriving from awareness.

152

Maria Wysocka

K omor ow s k a (2008: 73) also presents the fields of conscious knowledge
needed by particular individuals, regarding possession of this knowledge as
a preliminary condition for them to function as reflective FL teachers. The
list of consciously performed activities which are peculiarly valid for the
present model of teacher creativity development will be presented below:
Level one
•• conscious selection of lessons, or their fragments, that will be the object
of diary writing,
•• decisions concerning the data about the lessons in question (column 1,
Table 1),
•• ways of describing teaching procedures (column 2, Table 1),
•• optimal moments and situations to make notes,
•• optimal situations to verify suggested changes and improvements.
Level two
•• collecting the necessary information about one’s own teaching,
•• selection of events that will undergo participant observations,
•• constructing the observation sheet and establishing its best shape,
•• establishing the quality of data that constitute the course of the lesson in
question as well as the observed event (columns 1, 2; Table 2),
•• working out the ways of filling the observation sheet,
•• deciding about optimal situations to verify the suggested changes,
•• deciding about the quantity of pilot observations.
Level three
•• careful establishment of teachers’ plans for the whole lesson and the
observed event,
•• the establishment of details of the behaviour which will undergo selfobservation,
•• working out the shape of the observation sheet,
•• working out the ways of filling the observation sheet with special
attention paid to teachers’ comments,
•• deciding about the optimal time and situation to verify the suggested
changes and modifications of teachers’ behaviour.
The character of the activities listed above depicts the nature of the
language teachers’ creativity model presented here. It shows the gradual
development of teachers’ creative thinking from diary writing through
participant observations to self-observations, thus contributing to the
conscious process of their becoming reflective practitioners (cf. St a ńc z yk
2009). This model could also be called a specific action research since it
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stimulates different types of improvements that the language teachers
could introduce into teaching procedures of all kinds.
Another advantage of this model is its flexibility. Pre-service teachers,
i.e. students, can work first of all on their diaries, discussed in section 2
(level 1). Student practice seems to be the most appropriate period when
the teachers’ attitudes to the nature of their future profession are shaped.
Novice teachers can devote most of their time and attention to participant
observations during which their creativity modifying the reactions of their
students could be developed (level 2). Finally, self-observations (level 3) can
become the object of interest of the most experienced individuals. Particular
teachers can go through all the stages of the creativity development model,
deciding about their length, or select the level that they consider crucial
for their practice.
Professional creativity is one of the most important aspects of teacher
behaviour and work. It is assumed that the model described here will be
accepted and treated as teacher-friendly and will help particular persons
to successfully organize their work so that they can find and describe the
fields of their creativity relevant to their teaching. They will also become
capable of noticing the situations in which their creative behaviour needs
further development.
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7. Questions and tasks
The following activities focus mainly on diaries, as observation tasks
are presented in the chapter on classroom observation (this volume).
Q. 1. Could you discuss a contribution of a diary to a teacher’s professional
development?
Q. 2. What are the advantages of the creativity model presented in the
chapter for teacher development?
Q. 3. What could be possible reasons for implementing a learner diary in
a foreign language classroom?
Task 1. Look at the following extracts from trainee-teachers’ diaries and
think what the focus of the reflection in each of them is:
a. “Very good!”

Diary entry 1, 10th October

From the very beginning my children were excited and I could hear that they’d
listened to the CD. So I praised them remembering how important the positive
reinforcement is and what I’ve been taught on a teacher training. Kuba said:
“I am Kuba” and my response was “Very good!”. We did seven actions and after
each of them I shouted “Very good!” several times. Flashcards with animals —
my reaction was the same. “Up and Down Song”, counting to ten, “Elephant
Song”, Animal Memory Game? “Very good!” and sometimes even “Excellent!”
or “Great!”. My gestures and smiles also encouraged them to cooperate with me.
I did it automatically. Repeating two words in every two minutes of the lesson
might seem strange and boring but I could see that it really works. Children
were more willing to answer my questions and repeat words. Even Zuzia wasn’t
so shy as usual. When they said something wrong I corrected them without
saying “no” or “wrong”. The second lesson was very satisfying. Our relations
brought better and better so I truly liked them. And I’ve become a walking
“Very good!” exclamation.
b. “Our First Encounter”
Diary entry 1, 20th November
I entered the classroom with energy and self-confidence. I knew it would be
quite a difficult first lesson. The fact that I’m going to teach people who are older
than me was making me very scared. That’s why I tried to make a very good
first impression. But it was rather unnecessary because with the first words
that I said in English I realised that they were also frightened. Nobody even
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tried to answer in English. After a short presentation of the Method I began to
teach. My students were answering the questions very nervously and blushed
scarlet every time I tried to correct their mistakes. The majority of them didn’t
grasp the new way of learning and were making notes and reading from their
exercise books. Moreover, they couldn’t answer my questions because they did
not understand anything and tried to translate every new word. I used the
break to ask the students who were taught with the Callan Method to share
their experience. It worked out but it doesn’t mean that everything was perfect.
After the lessons, I was almost sure that nobody will appear next time.
Task 2. Think of designing a study on learner motivation, in which
a structured diary based on a predetermined set of questions would be the
main data collection tool. Propose five basic questions for this assignment.
Task 3. Design a self-development action research study based on onesemester diary writing and classroom observation, either in your own
classroom or in your one-to-one tutorials.

Additional reading
Further reading sources on classroom observations are presented in the
chapter on classroom observations (this volume), thus only some additional
sources on diaries will be enlisted here to further illustrate the nature of
this instrument of data collection in the context of teaching and learning
a foreign language.
Nu n a n (1992) Research Methods in Language Learning devotes the whole
chapter to a detailed description of diaries (and journals) as research tools
in action research projects. He also provides samples of diaries for analysis
and discussion.
App e l (1995) in his Diary of a Language Teacher provides the reader with
samples of diary entires compiled by the author himself over a period of
several years of his own teaching of EFL. It is an excellent illustration of
a teacher diary (informality of entries, content focus, etc.). It also offers
a thorough analysis of the entries, supported by references to theory and
appropriate literature sources. It is not only informative but also a very
interesting text for pleasure reading.
Ga br y ś-B a rke r (2009) New to Self-reflection and Self-evaluation: Novice
Teachers as Diary Writers may be a useful source for student-teachers on
the level of description of diary as a research tool. It additionally provides
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an account of a mini-study, in which trainee-teachers (student-teachers)
express their views on their own diary writing experiences during the
teaching practice period.
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Dzienniki, obserwacje lekcji i praca twórcza nauczyciela języków obcych
St r e s z c z e n ie

Celem niniejszego rozdziału jest przedstawienie trójczłonowego modelu samodzielnej
pracy nauczyciela języków obcych nad rozwijaniem jego twórczości. Model ten obejmuje
odpowiednio:
•• Przeznaczony dla studentów i praktykantów poziom obserwacji lekcji i rejestrację ich
w formie dzienników.
•• Prowadzenie obserwacji uczestniczących i wprowadzanie zmian do prowadzonego przez
siebie procesu dydaktycznego — dla nauczycieli początkujących.
•• Poziom autoobserwacji — przeznaczony dla nauczycieli doświadczonych, chcących
twórczo modyfikować własną działalność.
Proponowany model ma za zadanie pomóc nauczycielom w pracy poprzez wskazanie
obszarów, w których mogliby oni najlepiej funkcjonować i wypracowywać nowatorskie
rozwiązania problemów, z jakimi spotykają się w codziennej pracy.

Maria Wysocka
Klassenbücher, Unterrichtsbesichtigung
Fremdsprachenlehrers

und

schöpferische

Arbeit

des

Zu s a m m e n f a s s u n g
Zum Zweck des vorliegenden Kapitels wird die Darstellung des dreiteiligen Modells
der selbständigen Arbeit eines Fremdsprachenlehrers an der Entfaltung dessen Tätigkeit.
Das Modell umfasst wie folgt:
•• Die für Studenten und Referendaren bestimmte Stufe der Unterrichtsbesichtigungen und
deren Aufzeichnung in Form von Klassenbüchern.
•• Beteiligte Besichtigungen des Unterrichts und die Modifizierung seines eigenen
didaktischen Prozesses — für angehende Lehrer.
•• Die Selbstbeobachtungsstufe — für erfahrene Lehrer, die ihre eigene Tätigkeit
modifizieren möchten.
Das präsentierte Modell hat die Aufgabe, die Lehrer in ihrer Arbeit zu unterstützen
und ihnen solche Gebiete zu zeigen, auf denen sie noch besser funktionieren und die
Probleme ihrer täglichen Lehrerpraxis neuartig lösen könnten.

